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Abstract

The purpose of this study is to investigate the efficiency of the writing process approach in improving
written expression (composition) skills of 5th grade students in primary education. The research was
designed as an action research.

The study was conducted through the 2007-2008 education year, the spring term in a primary school
in a Turkish course with 5th grade students. In the study the writing process approach was
implemented. The data of the study were collected through “video records”, ‘reflective diaries”,
“teacher diaries”, “composition tests”, and “balanced literacy control forms” via quantitative and
qualitative data collection tools. The analysis of the data was split into two phases: the analysis during
data collection and the analysis after data collection. In the analysis of quantitative data, the “SPSS for
windows” package program was used. In the analysis of qualitative data a descriptive method was

used.

The findings obtained from quantitative data in improving the written expression skills showed that
students improved. However, qualitative data did not support this result. While students showed
improvement in the “outer structure” dimension of written expression, in the “inner structure” and in
language and expression dimension of written expression, this improvement was observed as limited
compared to “outer structure” dimension.

Results from the qualitative data revealed that during the improvement of written expression skills the
teaching writing process through balanced literacy components in an interactive teaching environment
makes progress in these skills.

It was observed that the usage of balanced literacy components in written expression affected the
students’ class participation positively. Moreover, it was seen that the interactive teaching environment
helped students in improving intellectual skills.

1. Introduction

One of the most adopted teaching models to develop writing skills in the balanced literacy approach is
the writing process method (Zampardo, 2008). The writing process method is a teaching method
which stresses writing both narrative and expository genres, were examined by several studies
(Marchisan ve Alber, 2001). The writing process is a road map through which students’ thoughts and
actions are monitored from the beginning of writing to the production of work (Tomkins, 2004). This
map offers students a structure about writing (Reimer, 2001).The writing process is a 5 staged
hierarchical process based on the idea of how real authors write. This process is a resource utilized to
teach students how to write.

Improved writing is an ability which is learned through repetition, the same as developed reading.
While in this process, students also develop problem solving abilities via different strategies. Teachers’
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awareness of the writing process will be helpful in teaching appropriate strategies and improving the
students’ writing abilities in education environments (Kapka and Oberman, 2001).

During the writing process a stage may be skipped but can be returned to later. There are 5 stages of
the writing process (Tomkins, 2004).

e Prewriting: Prewriting is a planning stage for writing. Planning is an important step of the
writing process; it allows the writers to organize their writing before they even begin. Teachers
might help students who have a difficulty in determining a topic using various strategies such
as, graphical editing, free writing, and associative writing (Kapka ve Oberman, 2001).

e Drafting: In the draft stage, students are expected to put the arrangement they did in the
planning stage on to paper. In this stage, spelling rules for the written text are ignored. The
students primarily try to create the content (Marchisan ve Alber, 2001).

e Revising: This stage consists of the students’ review of the written draft, sharing the draft text
with a writing group that was formed in the classroom, and rearranging the content according
to feedback from friends in the writing group. In this stage, the students might expand the text
with new ideas or remove the parts that they think unnecessary. Revising is a difficult stage for
students. (Kapka ve Oberman, 2001).

e Editing: Up until this stage the focus is on the content. In this stage spelling rules and
punctuation, which are called the mechanical aspect of writing, are checked. Before sharing
what they have written with others, the students review the draft for the last time and make
corrections for readability. An editing checklist might be prepared illustrating the spelling
errors.The students might benefit from this list for their Iearning in the future. Different
evaluation materials might be used in teaching students about the 3" and 4" stages. While it is
possible to develop evaluation material together with students, existing evaluation materials
might also be used.

e Publishing: This is the last stage of the writing process. In this stage, the students share the
text they have written with the readers they determined in the prewriting stage. What is
important here is that teacher makes writing meaningful for student. It is stated that sharing
what has been written is a good way for students both to recognize writing as an effective
communication tool and motivate them to write (Lehr, 1995).

It is important for students to learn the writing process. Because the writing process is a tool used to
enable students to efficiently express their feelings, thoughts and knowledge. The more students learn
how to use this process efficiently, the more they can express themselves efficiently.(Tompkins,
2004). However, studies conducted in Turkey at the elementary level share the view that young
students are incompetent at writing skills and teachers are not able to use the writing process
efficiently. (Asici and Mataraci, 1998; Babacan, 2003).

This study aims at describing the instructional applications of the writing process which is one of the
models utilized in the balanced literacy approach to develop writing abilities.

1.1.Purpose and Research Questions

The purpose of this study is to investigate the efficiency of the writing process in improving written
expression (composition) skills of 5th grade students in primary education. The following two research
questions were addressed:

1. How does the instruction applied, according to the writing process, effect the students’ written
expression (composition) abilities?

2. How are the components applied during the application process of the writing process
approach?

2. Methodology

The study was designed as an action research. Action research claims to provide improvements in
quality of life of others through critical reflection and inquiry (e.g., Johnson, 2002; Mills, 2003).
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2.1. Setting and Participants

The study took place over the course of one spring semester ( between February and June) in a
primary school during the 2007-2008 school year in a large city in Turkey.

The study participants were a researcher, one elementary school teacher and her fifth grade students.
They all voluntarily participated in the study and their parents signed consent letters. Pseudonyms

were used instead of real names for the students and teacher in the study.

2.2. Data Collecting Techniques

In order to triangulate the findings of this study, several data collection techniques were implemented.

These can be seen on Table1 , and Table 2.

Data Data Data Data Data
. Collecting | Collecting | Collecting | Collecting | Collecting

Research Questions Technique | Technique | Technique | Technique | Technique

1 2 3 4 5
How does the | Composition | Writing
instruction applied, | tests (pre- samples
according to  the | posttest)
writing process, affect
the students’ written
expression
(composition) abilities?
How are the Video Balanced Reflective | Classrom
components  applied records literacy diary teacher diary
during the application control
process of the writing form
process approach?

Table 1.. Research Questions and Data Collecting Techniques

Table 2. Data Sources

Researcher

Reflective diary

Video records

Students

Video records

Writing samples

Composition tests

(pre-post test)

Classroom Teacher

Teacher diary

Trustworthiness
Committee

Balanced literacy control
form




2.3. The Weekly Study Procedures
The weekly data study procedure can be seen on Figure 1.

Preparation

Preparation of the Ilesson plan
appropriate to the principles of
balanced literacy approach.

General Evaluation

The researcher and Revision

trustworthiness

committee wached Send the plan by

the video with email to the
balanced literacy trustworthiness
lesson control committee.
checklist.

With final approval
the plan moved on
to application .

According to the
decisions made and
the evaluation
results taken,
preparing a new
action plan.

Application and Reflective Evaluation

Introduce the lesson.
Write the reflective evaluation (diary).

Transcribe the video records .
If necessary, make additional comments to
reflective evaluation .

Figure 1. The Weekly Study Procedures

2.4. Validity and Reliability
These strategies were used in order to provide validity and reliability of the study:

e For the preparation of the action plans, the views of the trustworthiness committee were
taken into consideration. They usually came together weekly. In order to identify the
requirements and to collect believable and reliable data, sufficient time was spent in the
research environment.

e There were no comments on the qualitative data. However, direct references to the data
were selected to explain the qualitative data.

e Presenting the results gathered from the data of this study and other literature an attempt
was made to present all of the findings as a whole.
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2.5.Data Analysis

Quantitative Analysis: In the analysis of quantitative data, the average and the standard deviation of
the grades of the students who participated in the research were given a “pre and post test”. The
analysis of quantitative data and the average and the standard deviation of the grades were
calculated. In the statistical analysis used in the research, the level of significance was accepted to be
0.05.

Qualitative Analysis: The qualitative data analysis in this study included collecting the data,
organizing the data, coding the data, identifying themes, and interpreting (Miles ve Huberman, 1994;
Yildinm ve Simsek 2006; Creswell, 2008). (Miles ve Huberman, 1994; Yildirm ve Simsek 2006;
Creswell, 2008).

Interpretation

Explanation

Description

Verification Categorisation Recoding

Coding

Data Reductions

Data Display

Data Revising
Figure.2 Analysis of qualitative data

3. Conclusion

e The writing process model has improved the development of the students’ writing abilities with
positive results. Thus, it was identified that there is a meaningful difference in favor of the post
test according to the evaluation of the pre and post tests for narrative and expository writing
prepared to see students’ progress in writing abilities. Those results showed that using the
writing process model in 5" grade Turkish Language lessons was effective in developing the
students’ narrative and expository writing.
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e In the study, education started with direct instruction and went on with indirect instruction. The
research findings show that it is effective to conduct teaching through stages from direct
instruction to indirect instruction.

e It was understood from the results related to the direct instruction of the writing process that it
is effective to introduce the evaluation tools in the direct instruction of the writing process
stages in terms of students’ realizing what they are expected to do. In addition to this, the
explanation of the writing process stages and modeling for these stages, contributed greatly to
the students’ using the writing process effectively.

e It was observed that indirect instruction enabled students to think more and contributed to their
being models for each other.

e |t was observed that reinforcing students who benefited from writing strategies in the teaching
process, made other students eager to use the strategies as well.

e |t was observed that students were able to use different graphical editing in preparation for the
writing process.

e |t was observed according to the writing evaluation tool that the students progressed in mostly
outer structure dimension and the least progress occurred in the inner structure dimension.

e While evaluating their compositions, it was observed that students had difficulty using the
writing evaluation tool utilized in the editing stage of the writing process while using it to
evaluate their compositions. They needed more educational support in this stage.

The sharing stage of the writing process was effective in motivating students to write.
Students needed more time and practice to use the writing process effectively.

4.Discussion

It is stated in literature review that writing according to particular criterions, repetitive writing activities
and teachers’ modeling will contribute great to students’ learning the writing process. There exist other
studies supporting these findings. “It was understood from the results related to the direct instruction of
writing the process that it is effective to introduce the evaluation tools in the direct instruction of the
writing process stages in terms of students’ realizing what they are expected to do. In addition to this,
explanation of the writing process stages and modeling for these stages contributed students’ using
the writing process effectively.” The study by Kapka and Oberman (2001) showed that modeling to
students to write in different genres and different writing knowledge and abilities was effective to
develop students’ writing abilities. In their study, Kowalewski, Murphy and Starns, (2002) found out
that when a teacher gave enough time to students to write, he/she became a model for the writing
process, he/she used the well-written samples in the writing process and he/she made writing the aim,
students’ writing abilities developed.

Students need practice to become competent at writing abilities. Therefore, enough time should be
given to students to internalize the writing process. Students need both free writing and structured
writing activities to write fluently. (Buhrke and others, 2002). The results of the study conducted
observing teachers’ teaching writingby Bridge, Compton-Hall and Cantrel (1997) shows that the more
students are allowed time to write, the more their writing abilities develop. Those research findings in
literature overlap with the finding of this study “Students need more time and practice to use the
writing process effectively.

It was observed according to the results of the writing evaluation scale that students progressed in
mostly exterior structure dimension and the least progress occurred in inferior structure dimension.
The finding of the study designed to demonstrate the 5th grade students’ writing errors by Alkan
(2007) “students resolve the errors in outer structure dimension faster than the other dimensions”
supports this finding.

It was observed that students needed more instructional support in the revising stage of the writing
process. In the study by Yoder (2005), students expressed that talking in the writing and especially the
revising stage was effective in an interview, is similar to the finding of this study.
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In light of the findings of this study, the following might be suggested: In developing the writing
abilities, it is necessary to search each stage of the writing process model in detail and to inform
teachers about teaching the writing process in service activities.

Acknowledgment

Ali Ersoy and S. Dilek Belet are acknowledged for their contribution on the trustworthiness committee

References

1. Alkan, Z. N. (2007). llkogretim besinci sinif égrencilerinin yazili anlatim hatalari. Yayinlanmamis
Yikseklisans Tezi. Osmangazi University, Eskisehir.

2. Asici, M. ve Mataraci, E. (1998). ilkdgretim 1. kademede, dgrencilerin imla ve noktalama ile ilgili
bilgi ve beceri diizeyi, 4. Ulusal Sinif Ogretmenligi Sempozyumu, Cilt i, Sayi, 6,7,8; ss.106-115,
Denizli.

3. Babacan, M. (2003). Turkge egitimi bolumu ogrencilerinin yazili anlatim dersi sinav cevap
kagitlari ve donem odevi metinlerinde gorulen ifade ve yazim yanlislari. Yasadik¢a Egitim, 79, 33-36.
4, Bridge, C., Compton-Hall, M., ve Cantrell, S. (1997). Classroom writing practices revisited: The
effects of statewide reform on writing instruction. Elementary School Journal, 98, 151-169.

5. Buhrke, L.; Henkels, L.; Klene, J., Pfister, H. (2002). improving fourth grade students’ writing
skills and attitudes. ERIC. (ED: 471 788) veritabanindan 25. 12. 2004 tarihinde alinmistir.

6. Creswell, J. W. (2008). Research design: Qualitative, quantitative, and mixed methods
approaches. Sage Publications, Thousand Oaks, CA.

7. Kapka, D., Oberman, D. A. (2001). improving student writing skills through the modeling of the
writing process. Research Project, Saint Xavier University and SkyLight Professional Development
Field-Based Masters Program. ERIC ED 453 536.

8. Kowalewski, E., Murphy, J., ve Starns, M. (2002). improving students writing in the elementary
classroom. ED467516. ERIC veritabanindan 10. 11.2004 tarihinde edinilmistir.
9. Lehr, F. (1995). Revision in the writing process. ERIC Clearinghouse on Reading English and

Communication. Bloomington IN: (ERIC ED379664)

10. Marchisan, M. L., Alber, S. R. (2001). The write way: Tips for teaching the writing process to
resistant writers. Intervention in School & Clinic, 3(36), 154- 162.

11.  Miles, M. B. ve Huberman, A. M. (1994). Qualitative data analysis: An expanded sourcebook.
Sage Publications, Thousand Oaks, CA.

12. Reimer, C. N. (2001). Strategies for teaching to primary students using the writing process.
Unpublished master thesis. Biola University, California. ED459471. ERIC veritabanindan 23. 08. 2004
tarihinde edinilmistir.

13.  Tompkins, G. E. (2004). Teaching writing: balancing product and process. (4. baski). Upper
Saddle River, NJ: Merrill/Prentice Hall.

14. Yildirim, A. ve Simsek, H. (2006). Sosyal bilimlerde nitel arastirma yontemleri. (5. baski).
Ankara: Seckin Yayincilik.

15. Yoder, K. K. (2005). Student talk during the writing process from sixth- graders’ perspectives.
Unpublished doctoral thesis.. T he University of San Francisco, ABD.

16. Zampardo, K.M. (2008). An examination of the impact of teacher modeling on young children’s
writing. Unpublished doctoral thesis. Oakland University, Michigan. (UMi No: 3340069)



